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Abstract

with different types of diversities. T, hr’sm
like globalisation and seeking of emp.loymen.t across borders. A:’Iy
d countries have used afﬁrmatwe action to ensure ¢ dive a
der to reap the benefits of these diverse worlkforces ang e ;se
their innovativeness and creativity. Cur rently there is an effort to promote inclusiii
environment in different spheres of life including educati o'nal zr?Srzturzons. This study is lookin
at the differently abled students as a component of diversity. It'z{rtempts to find oyt the
awareness in managing differently abled students and the legal provisions in the policy and the
available teaching tools in imparting education fo them amongst future teachers, whq are
presently studying and are in the verge of completing and starting a new teaching careey: y
qualitative study was adopted to explore the interpretations of the respondents in their
awareness about differently abled learners. The respondents are mostly aware aboyt the
differently abled learners. The respondents felt that they were not having any subjects which
teach them to handle an inclusive setup in schools. There is a wide gap in spite of the varioyg
initiatives taken by the government to create an inclusive environment. It requires more effort
at the base so that the challenges of managing diverse students are met. The study found oyt
that there is a need to develop the skills of future teachers in handling diverse students in
classroom setting.
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INTRODUCTION: ;

mg?;zﬁgge;& }ngcl}fsllik cehalra];:ttla_rlzgd with diffe;rent types of diversities. This is
s g e geg alisation and seeking of emplc.)yment.across borders.
e ’The i ped countries have used affirmative action to ensure 2
e e g y do this in order to reap the benefits of these diverse workforces
i areog*atnfeness and creativity. These recent changes in policies on
e bt m:;—‘latmg pressure on the organisations to devise new strategies and
promote inclusive envi age the issues related to diversity. Currently there is an effortto
institutions. This stud irso?mﬁ'f‘t in different spheres of life including educationd
diversity. It attempts toyﬁndootlgg at the differently abled students as a component of
i Tosel rovinose s o outtheawareness in managing differently abled students and
e policy and the available teaching tools in imparting education
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~iture teachers, who are present] ,
ongst future y ¥ ¥ ilidying and are.
1ti?11;«'-1“d starting ancw teaching carcer. & re in the verge of

-ntly abled Jecarners are not excluded and discrimi
r(:_!- onywilh some carly .intcrvcntion in the initial ;EziszE?: )irni(r:e 'd}')lq to
g vs them 10 participate in the main stream. In t]}e Indian constitution, Article ;\;-‘-Stmln
31}0\ L pmvisi on of frec and (?om_pulsory cducation for all children up to the age tfizi "
“’"h‘ Based on this, the Constitution (86th Amendment) Act 2002 has been enagct:d b4
)-'eaf;-rliam ent making education as a fundamental right of all children in the age grou };
ihtig years. Under the RTE Act 2009 states that “all the children of the age gro%]p 6?10 4
6:(-331'5 hether dl'ffc-rcn.tly abled or not have the right for cdu_ce_ltion”. This has put pressure
" neduc ational institutions and government to regulate policies and other infrastructural
ocilities 0 improve and'r{ianage-the {nc.luswe environment setup effectively. Disability

‘ d as a condition which limit a person’s mobility, hearing, vision, speech or

can be define ondit ‘ '
mental function, which is caused either by an accident, trauma, genetics or disease
(Reynolds and Janzen 2007 p.735).

The training of teachers plays an important role in dealing with the issue of educating
differently abled children. The teachers should develop necessary skills to manage
diverse students and be equipped to work in an inclusive environment. The teachers
should be able to identify children with disabilities. They must also utilize various
techniques, provide appropriate material and adapt new teaching methods to incorporate
and create a learning environment. The formal system of education is very rigid in terms
of curriculum, evaluation and teaching-learning process. It is unable to accommodate
and retain differently abled children in the learning process. In order to overcome this, it
is necessary to look for alternative strategies and approaches which ensures access and

quality.

LEGISLATIONAND POLICY:

The Education Commission of 1966 (Kothari Commission) was the first to draw
attention to the disabled children education. In 1974, integrated education was clearly
emphasized under the scheme for Integrated Education for Disabled Children (IEDC).
The Government of India has enacted three legislation for persons with disabilities viz.

(i) Persons with Disability (Equal Opportunities, Protection of Rights and Full
employment, creation of barrier

Participation) Act, 1995, which provides education,
free environment, social security, etc. to the disabled persons (ii) National Trust for
Welfa_rg of Persons with Autism, Cerebral Palsy, Mental Retardation and Multiple
Dlsabﬂ}t}," Act, 1999, which has provisions for legal guardianship of the four categorjfs
and creation of enabling environment for as much independent living as possible. (i)
REhc'fbl-htation Council of India Act, 1992 deals with the development of manpower ‘for
Providing rehabilitation services (Jameel 2011).The government made extensive action
Plans for inclusion of disabled children in the normal stream. Yetthere is a wide disparity
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in the policy and actually following them. The government sanctioned
infrastructural facilitics and other support system for the disableq childr
has revised its syllabus and curriculum fo provide an insight to the stuq

Plang
N
the inclusive children from disabled and disadvantaged groups. Sand tq ta“kle

The government introduced two major initiatives for achieving 1y,
Universalization of Elementary Education (UEE) such as the Districtp :
Programme (DPEP) in 1994 and the Sarva Shiksha Abhiyan (Sg
National Institute of Open Schooling(NIOS) also caters to the dig
distance education. Despite the various efforts taken by the ZOVernment 5

covernment organisations, many children with disabilities are stj nd

. “ unablc t(} anﬁn-.
education. Clegg
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nmary EducQ_ti o

A) in 2py
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The Rehabilitation Council of India has estimated that 30 million disabled c}:

requires education and it aims to educate 10 per cent of all disabled chiidrep by zgglldren
important to look at the various plans of the government to create an inclusiye '?-his
and reduce discrimination. The universities reserve 3% of their seats for pchO'; Mate
disabilities in accordance with the disability act 1995. The disabled Persons S ;mth
following categories such as blindness/low vision, hearing impairment anq of the

SRR loco
disability or cerebral palsy are able to get admissions in higher educational insﬁmﬁg:}ztor
Various provisions on disability in Five Year plans:

The various plans of the government for the differently abled children /persons are giye,
below:

First Five-Year Plan (1951-1956): Launch of training center for adults with vigy
impairments by the Ministry of Educationin 1947,

Second Five-Year Plan (1956-1961). National Advisory Council for the Physically
Challenged was set up to advice the central government on issues concerning education,
fraining and employment of the disabled under the Ministry of Education.

Third Five-Year Plan (1961-1966): The government formulated policies to facilitate the
training and rehabilitation of the physically challenged in rural areas.

Fourth Five-Year Plan (1969-1974): National centres for the physically challenged wer
formed. Nine employment exchanges were set up. A school for cerebral palsied children

was started and pilot schemes for integrated education of the blind, the partially blind and
partially deaf was initiated.

Fifth Five Year Pan (1974-1979): Provision of scholarships in central sector W&
nitiated.

. , y i issues ¢
Sixth Five-Year Plan (1980-1985): National policies were m:?l@ie f_lfou“d thgléspersor
integrative education, vocational training and economic rehabilitation SO a:re and stalt
with disabilities are entered in to the mainstream. Scholarships at #,_H-f*
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suing educational and vocational pursuits, |

('.3/ .
dents PUT . ed in eTouD ‘C’ and Ty - - 1 /e Teservation for b;
dsct:rltlmpcdlcallyha"d'capp group "C’and ‘D’ posts in centra] scctorwassl;i;c?;af
: :

. 1985-1990): A new scheme “Assi .
e Year Plan ( _ , me “Assistance to Dj
purche s and improving the functioning of employment exchanges in the sev:rit}? ?il\];d

€

al

e Year Plan (1 992-1997): Reservation was increased from 1% to 3

, : : o s % 1in central

Eighth Fi d public sector undertaking. The District P i s
+ and pu _ : rimary Educat

%[()“I; EP):‘% Integrated Education of the Disabled (IED) were initiated. S

_ e Year Plan (1 99.7—2002): Edu‘cation of dis-abled children was a legal obligat;
N;;Lha[;levl 8.3 % reservation of vacancies for the blind, deafand orthop edi%all(; df:éll?cll
u

. Group "A'> "B 'C' and "D’ posts in Central Services and in the Public Sector
il}ndertakings was implemented and monitored.

Tenth Five Year Plan (2002-2007): There were provisions for students with disabilities in
higher education. Incentives and scholarships for both domestic and overseas students
were recommended.

Eleventh Five Year Plan (2007-2012): Developmental steps in the field of higher
education and disability- to promote greater accessibility and a barrier-free environment
to the disabled were taken. Setting up of National Institute of Universal Design,
disability units and an ‘Equal Opportunity Office’ in all universities were recommended.
Centrally Sponsored Scheme of ‘Inclusive Education of the Disabled at Secondary Stage
(IEDSS) was brought outby MHRD.

Twelfth Five Year Plan (2012-2017): Improving infrastructural facilities by creating
disabled friendly environment, curriculum development and provision of aids and
appliances was recommended.

METHODOLOGY:
Objective:

The main aim of this research was to find out the perception of students who are future
teachers about their awareness on differently abled learners.

Sample of study:

Aqualitative study was adopted to explore the interpretations of the respondents in thelr
awareness about differently abled learners. A qualitative approach was depted_as ‘;:
volves “an interpretative, naturalistic approach to its subject matter” (Denzin
Lincoln, 1998:3). This is a case study of Jamia Millia Islamia. It is an old ms’utut'z:f
established in 1938, The faculty of education has two departments (1) D_epartmen’f .
teacher training and non- formal education and ii) Department of educational studics-
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in various programmes. A samp
students enrolled in

It has (;110:: \:lsznmfl?i%m]y selected from different programmes to know th

respondents W

about differently abled learners.

1? of 3¢
CIT Viewsg

Data collection techniques:

ion involved a semi structured questionnaire w
s s meth%d fg c};l}:z ;il;:figﬁgz:g; was guided by a set of questions, whic
Eiven lotEspail ; ; éwareness on differently abled }earners,. their legal prov
i (1)]':1 t gli:-is and tools used to impart teaching for differently abled ]
various teaching scenarios where the respondents have to read an_d comment
also involves twt:i eveloped by the author as an aid to the questionnaire to Understapg
satuatlonsdwlfrf s relzjs pondents to share and discuss their VIEWS In handling the
g?tttt”:;eggy ab?elzi learners. This study reports and docu:.nent E;il ania{ys,@ of I'ESpon'seS from
students studying in faculty of education from jamia Ic\ifh ;E::l i amlﬁ r:gardmg their
awareness about differently abled learners. The period of data collection wag from
January 2015 to February 2015.

thh Wag
_h fOGUst
lSionS and
Camers, y4
onit, TheSe

Analysis:

The answers of the respondents were coded into three cri_teria such as aware, somewha
aware and not atall aware. The results of the various questions are shown in Figure 1.

25

20

15

B Aware
2 somewhat aware
@ Not at all aware

Categories Special Education
Differenty Abled Learner ~ Legal Provisions Teaching Aids

Figure 1: Responses of respondents

From the first question of the questionnaire which was about who are differently abled
ieamers, majority of the respondents were somewhat aware about differently abled
earners. Ar

ound 36% of the respondents were not aware exactly about differently abled
leamers. The respondents were unable to recognize the term differently abled learners for
disability. Later, the researche

rexplained to the respondents that both the terms are same
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4 question was regarding the categories of dj
he Scfﬁﬂﬂc(]]y all the three criteria were roughly the sa;?:rg:tl 3; ggedr l‘fflrners. In this
a]l aware about the various categories of the differently abulc?d lte;nf]%pondcms
€rs.

hird question Was about the legal provisions provided b i
.ercliz?c:ﬂional institutions. In this 61% of the respondents were nitt:\iaﬁgvgt{:?: rllt Ol;

ovisions given ‘by. the government. The respondents were asked about s :f"al
«ducation. The majority of {hé respondents, around 56% of them were somewhat gwam
of special education. The fifth question was about the various tea &

ching aid
teaching differently abled learners. Around 42% of the respond g aids used for

; : - ents were somew
qware of the tcaching aids. But the majority of the respondents of about 47% were g:

ware of the various teaching aids.use_d in tea_ching'the differently abled learners. The
respondents Were :asked about their view on 11_101u31ye education. All the respondents
replied 1n affirmative and_everyone WanteFl an inclusive environment where there is no
discrimination and exclusion and all the children must be treated equally.

The respondents overall awareness about the differently abled children are limited. The
respondents were not aware of the various teaching methods involved in teaching
differently abled children. Most of the respondents had the opinion that handling special
children is of the special educators.

Scenario 1: The respondents were eager to work in an inclusive setup. Most of the
respondents wanted to motivate differently abled learners and disadvantagedgroups by

providing special attention to them and involve them in various activities which will help
them to achieve their goals. One of the respondents said

“I will encourage them to give their best. I will use the best teaching aids to make it more
effective and make them capable to learn and understand the concepts.”

And another respondent said

“1 shall make my teaching tools and lesson plans according to their abilities. 1 will also
teach other students to respect them and treat them properly.”

Scenario 2: The respondents wanted to use different activities depending upon the
capability of the child. Most of the respondents felt that they will first understand their

i daCities and create interest and encourage them to do activities. One of the respondents
5a1

“Twillmotivate by bringing their skills out. All the hidden qualities of the students willbe
brought out and admired.,”

CONCLUSION:

1t that
The respondents are mostly aware about the differently abled learners. - tgi{tfgpecia
terently abled persons are only dealt by special oducators as they red
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yem. They felt that they were not having any subjects which te
them to handle an inclusive setup in SC}‘?OIS‘ ’I_‘hc government l}as !"tmc,lu‘x’d POIicicsE[l)c
failed to implement it in full swing. There is a'wmeldlspan'w n spite of the varioﬁt
initiatives taken by the government to create an inclusive environment. The majopje.
the future toachers were not aware of the legal provisions given to -differently ab]
learners by the government. It is important to include subjects which help themetd
identify differently abled learners and to teach them. The role of special educators jg tg
prepare the child to enter in the_ norm.al stream. The government and the teachey
educating institutions are developing their curriculum, othe_r teachlpg methods ang th
Juration of the course so that the future teachers are capable in handling diverse S‘rudeme
in an inclusive environment. It requires more effort at the base so that the challenges ,.;;‘

managing diverse students are met.

training to handle il

Future directions and limitations:

This study has several limitations. First, the study was conducted limits the exten; to

which findings may be generalised because it was based only on one teacher training

institute in Delhi. Second, the considerably lower size of sample taken may not have

adequate representation of participants’ perceptions. This study was done before the two

year Bed programme was introduced in Jamia Millia Islamia. Comparative time serjeg

studies can be done to know the awareness of present students with past students. This
study was done to analyse the awareness of future teachers about differently abled
learners as they will be handling an inclusive environment. Although this study
attempted to examine differently abled learners, future studies should explore the nexus
of other dimensions of diversity. The future studies could examine other dimensions like
gender and disadvantaged groups. The teacher training institutions are working for
strategies to tackle the situations and develop modules which will help in handling
diverse students in a school environment. In addition, other institutions can be included
in the survey to know the exact position of future teachers in handling diverse students. It
will provide useful information as to whether the teacher training institutions are
providing training to handle an inclusive setup in school. However, this study points out
that there is a need to create awareness among teachers to handle an inclusive setup 0
make ita success.
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